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When? Where? 
When we started work on this hill, it was in the context of an urban programme, which did not have the word ‘environment' in it. We asked people what they would want their city to be like in the year 2000, which seemed quite a long way off then, in the ‘70s. People spoke about social issues, not tall buildings or shopping centres, though there was some mention of roads. Several responses in fact related to the fact that Ahmedabad is a place where a woman can see a late night show and go back home safely. How is this related to urban planning? In modern city planning, there is the concept of a business district, where no one knows anyone else. In old Ahmedabad, there was and even now is, the concept of the pol , where nobody is a stranger. 

That is when the word ‘environment' came in. We realized that the word environment is to understood and used in its broader sense. How would you teach the Indus Valley Civilization if an environment perspective is to be given? This led us to the question of evidence, and how to make it a scientific activity. 

A friend, Axel Horn was working with VASCSC doing an activity related to air pollution, which involved placing strips of film in different parts of the city. This was in fact a demonstration of the approach of scientific enquiry: evidence-observation-analysis-learning by doing. These words were also coming to mind while trying to define EE. 

Just as the scientific approach is not so much something to do with the subject of ‘science' as an approach of enquiry that can be applied to anything, ‘environment' came to mean a philosophy of looking at things holistically. Again there are situations when we find that environmental education is in fact plain good education. There are big overlaps between how you define good education and what you mean by environmental education, especially when you talk about the approach rather than the content. There are very few things that you can teach well in a non-environmental manner. 

There is a game in ‘Joy of Learning' in which children are supposed to run and pick up a ball on the ground. In the next round they have to pick up a rolling ball, and then compare whether it was easier or tougher the second time round. What makes the game an environmental education activity is how the activity is interpreted, drawing a parallel as to how bee eaters catch insects on the wing. 

Mr. Shah, who is an astronomer, had come to the CEE campus once. He asked ‘why do you need environmental educators? All of us anyway live in the environment?' I responded that by the same coin, why do we need astronomers, we all live under the stars! What makes an astronomer an astronomer is what he sees in the data. Similarly, an environmental educator sees the opportunity of EE in a learning situation. 

We have always wanted to influence the school system. When we started our work, activities like camping were considered a hobby. Over time, such activities were recognized as extra curricular, and then later as co-curricular components of school education.  The fact that they are now recognized as important in the curriculum itself is a major outcome. 

It is highly significant that we are today sitting here talking of influencing the textbooks of 18 states. This is a tremendous opportunity. We have to get it right. 

There are obviously concerns regarding how do we green? An environmental concept can be linked to every poem in the book. There was a poem on the chatak bird in Gujarati. One could easily put a picture of the chatak. There is another poem of the hans , which is generally taken to mean a swan, but actually may well be the bar headed goose if you look at Salim Ali's description. But there is danger of overgreening, of taking away from the core objective of the lesson. We need to know when to stop, and recognize what is good greening and bad greening. 

In different situations, there is a role for imagination, and for leaving things in the abstract. This has been discussed in the context of children's illustrations. CEE's illustrations are clinical and exact. In an abstract picture, half the tiger is actually in my head. The difference between a book and a film is that with a book, the image that the writing evokes is in your imagination. We need to be sensitive to this. 

Greening is not about first putting all the data in front of the child. 

The issue is not of what you can green. Almost everything can be greened, and some opportunities are quite obvious. We have to figure out what is priority greening and what is appropriate greening. 

Now as we evolve, we must have criteria for stating what are the priorities for greening, what is the appropriate method, and why. 

We must also consciously try to build linkages with other subjects, especially those that are not in the EESS mandate, e.g. Maths. For example, in Std. 7 science, we could give a question at the end, which takes cognizance of the Maths students have learned at that level. 

About 90% of the greening that we do, would be of a certain quality, but we must all try and do at least one in each subject which is ‘wow' greening. You may need to do more research, or spend more time in trying to write that addition better. 

We can also develop a compendium of outstanding greening. We also need to develop the criteria for selecting these outstanding examples. 

Shailaja spoke about the point of view of children. Things may be good for the teacher to teach, but quite tiresome for the children. 

Prof Shreedharan spoke about the manner of writing textbooks which give the impression that everything there was to discover or invent, has already been done. This is an important point, and the fact that the frontiers of knowledge need to be explored, should be presented. 

We need to keep all this in mind as we look at the greening exercise. 

 
